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Planning for Improvement:
Protile of a Practice

Analysis
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Practice is at the heart of skill de-
velopment, and many factors must
be considered when practice con-
ditions are being planned. The lav

person defines the teaching of

sports sKills as showing someone
how to do something, then stand-
ing back and watching it being
done. Obviously, the process is far
more complicated -- or many ot us
would be out ofa job. That complex
sports skilis afe not mastered easily
indicates the important role that
the well-prepared coach can and
should play in the guidance offered
to athletes.

= Detailed pre-planned instruction
> nol a new concept; however, we
too often fail to be svstemalicin this
endeaveur. As a result of motor
learning rescarch into learning con-
ditions, the design of instruction is
now considered a science. Con-

-sequently, the improvement of our

athletes’ performance depends
upon our ability to increase our
coaching effectiveness. It has been
said that coaches can be classified
into three categories: those who
make things happen, those who
watch things happen and those
who wonder what happened.
Carefully thought-out plans, con-
sistent with the most advanceg
knowledge about the characterjf
tics of skill and the nature of les
ersand learning environments
the hallmark of coaches who
things happen.

Characteristics of Skill

> the charbmct'er;

istics of the outcome that we are
Arving to produce. That is, we must_
describe skill acquisition as it pro-
-gresses sequentially from the fun-
~damental skills of the sport_
highly. specialized game skills.
do this, we need a framework or
taxonomy that will guide us in both
identifving the current skill level of
“our athletes and planning for their

improvement.

Jewett, Jones, Luneke, and
Robinson (1971). developed a

seven-level taxonomv that is a
svstematic practical description of
SKITpragression (see Table 1).

A classification of skill
progression is necessary for the
coach to identify the current skill
level of athletes and plan for
their improvement.

. Every . athlete  deserves  the
opportunity to impreve as much as
possible and as quickly as possibie.
The framework of jewett et al. pro-

- == what have vou asked

‘athletes to vary-their actions or im-

vides a sound basis for planning
the instructional environment to fit
the development needs of the
athlete.

The most crucial element in prac-
tice planning and drill design is an
awareness of what one is trvinge to
achieve, The environment is the
kev, and we must be avware of whar
Sty

the environment requires the

sponses: heck vour Pl"nc“{'e Pfﬂﬂ
e y

athletes to do? Using a profjlesd
st : okt in Figure 1,
assess each of vour drills within the
framework of progressive skill
levels. Do the drills require the

provise during their responses, or_
do they merelv require them to re-
fine (sroove) previously learned

.moves?

If your analvsis produces a pro-
file which resembles that described
in Figure 1 for drills used in a base-
ball/softball practice, your selection
of drills focused, intentionally or
unintentionally, on fundamental
skills and did not provide the
opportunity for progression. This
prevents the athlete’s progress and
delays, if not inhibits, the acquisi-
tion of highly specialized game
skills. Such a practice plan might be
appropriate for a particular group
on a specific dav. But i the
structuring persists, the athlete will
de-

encounter unavoidabice
velopmental lags, and in m.‘m_\'j
cases the coach, although ulti- l\'*

mately responsible, will be eritical \3 “4
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of the athlete for the arrested pro-
gress. In addition, the athlete will
probably become bored and frus-
rated when game success does not
result from the time spent in prac-
tice. However, the unrest created
can be easilv avoided.

The actual game requirements
and the present developmental
needs of the athlete determine
the selection of drills.

The purpose of such an an-
alytical profile is to have the coach
develop an awareness of and a
sensitivity to the limits of every
drill and thus consistentli contrib-
ute to the development of the

athlete as a skillful and versatle
mover_capable of making de-
gisions. The athlete should not be
programmed for mediocrty. Ask
yourself 11 driits are sclected be-
cause they “keep them busy” or if
they are related to actual game re-
_quirements and the present de-
velopmental needs of the athiete,
For example, dribbling around con-
es (e.g., in soccer, field hockey, or

....basketbam is a good drill for some-

Jne at the patterning or adapting
level of skill but is counterproduc-

tive at higher levels where varia-
tion and improvisation are neccs-
sarv. Arc your athletes engaged in

pmu:hfcm'e activity _that 1s con-
tnbuting to_their needs? Is the
mﬁ:gaﬁualion focusing upon
the critical element or is it in-
cidentally touching upon it (e.g.,
hoping that dribbling around cones
in practice will enhance ball control
in a game when pressure checking
must be contended with).

Effective Use of Time

Valuable practice time will be
wasted if the drill selected is not
appropriate to the skill Jevel of
the athlete.

The profile of a practice analysis
must be taken one step further. The
relationship of the skill range of the
drill to the skill range of the athlete,
the “goodness of fit,” must be con-
sidered. If the “goodness of fit” is
poor, valuable time will be wasted
in practice as the drill prescribed

will not be meeting the nceds of the |

group. The appropriateness of the
experience is crucial, for situations
that are either too easy or too di-
fficult not only waste time but cre-

ale an unhnpp_\' fcam atnmsphcre.

Skill Range of the Drill

Each drill must be designed or
sclected with an eve to its contribu-
tion to skill development. For ex-
ample, does it require the athlete to
vary (level 5) performance, does il
mercly contribute to the refining
(level 4) of a well-patterned (level
2) move, or does il present pro-
blem-solving situations that re-
quire improvisation (level 6) for
success? In all probability, each
drill designed develops more than
one skill category -- a fact of which
the coach must be aware.

Select drills that contribute to
the skill development of the
athlete.

The skill demands of threc pro-
gressive dribbling drills that are
appropriate for such sports as soc-
cer, field hockev, ar basketball are
illustrated in Figure 2. Drill 1 mere-
lv requires the athlete to travel in a
straight line from point A to point B
and back; the athlete requires only
a perceiving (level 1) or a pattern-
ing (level 2} level of ability to suc-
ceed. When obstacles are placed
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Drills Sclected -

|, Dribble in a straight’line trom point A to point B and back.

Dribble around stationary obstacles from pniﬁl A to point B and back.

3. Dribble around moving obstacles (other athletes) from point A to point B and back.

Figure 2. Analvsis of dribbling drill variations and their contribution to skill progression in soceer, ficld
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the skill level (see Figure 3).

aroup are having their needs met here. Goodness of fit =

Key

Skill Range of Drill

Skill Range of Athletes

Drills

I. Athletes are only capable of the basic patterning movements of catching then throwing but are expected to
catch balls of different Ievels and accuracy and then throw with speed nnd accuracy Onl\ one quarter ol the

= 3577 .

. Athletes are I't_ﬁd‘ to move in various directions and catch a ball but are restricted Lo catching (in formation)
~throws of dzrluml levels and accuracy. Approximately one quarter of the group are having their needs met

-Athletes are capabie of moving invarious directions and catching and are expected to move Lo the ball, catchit,
and in the same motion throw to a designated spol. Approvimately three- -quarters of the group are having
their needs met and an achievable lellunl‘u 15 presented. Goodness of fit =

“Goodness of fit” between drll requirements and athletes” present skill Tevel in baseball softball.
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between points A and B (dnll 2),
the skill level required for success
escalates to levels 3 and 4 for the
athlete must now adapt and refine
the movement. If the obstacles are
athletes who initiate the controlled
interference motions toward the
dribbler (drill 3), then practice at
level 5 (varying) and even 6 and 7
{improvising and composing) can
be created.

Skill Range of the Athlete

In addition to the skill range of
the drill, the coach must consider
the skill range of the athlete. An-
alysis of the “goodness of {it” can
then be made and the contribution
of the drill to progression de-
termined.

To provide a challenging practice
environment, the skill range of
the drill selected should slightly
exceed the skill level of the

l."l“ilt.’ft‘.

If the two ranges coincide per-
fectlv, the drill s approprnlu for

Over-

or under-shooting usually occurs,
but if the skill range of the athlete
exceeds the skill range of the drill
(drill 1) or vice-versa (drill 2), prac-
tice time is wasted and the practice
design needs attention. Ideally, the
drill requirements should regularly
slightly exceed the abilitv of the
group (drill 3) to present an en-
vironment that is both challenging
and conducive to growth.

r"——'—_‘ e e ke fhe
Summary

To produce skillful and versatile
plavers capable of making appro-
priate decisions, coaches must be
aware of the potential of the drills
that they design. Theoretically
sound teaching and planning con-
cepts produce effective practice ex-
periences rather than just “things
to do.”

In addition to a thorough knowl-
edge of the sport involved, the
coach must understand the general
characteristics of skill and its sc-
quential course of development.
This permits the coach to optimize
practice time and insure that the
drills designed will stimulate skill
development at the level appropri-

ate to the athletes’ needs.
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- Table 1
Jewett et al.’s Taxonomy of Skill Levels
(with examples from soccer)

R, Tt A e Tt R
*| Perceivin
L z [y

" Neither distance nor accuracy is focused upon..-i.":

""and follow-through).

'!-d i

' "-'_Athleté dt‘eﬂr:z_idﬁstr-atesg awareness of movement pdsitiéhé, s
Athlete can identify or recognize the skill required (e.g.

, replicates a kicking pattern).

tances, patterns, and skills.

.- : ~ Athlete Jernonstrates the ability to exetute the parts of the skill in the proper order or
R " sequence (e.g., the kicking pattern is executed focusing upon the force, point of contact,

|[Adapting ~ Athlete can i'hodify or adapt a patterned movement to meet changing situations (.8,

. adjust position to control and kick an oncoming ball). ,

' 4. |Refining | _ ‘Athlete has acquired smooth, efficient control of the skill and demonstrates precision in
P T game-like situations (e.g., the pattern of the kick is performed smoothly with the same

" force and accuracy each time). « 8

8. _ Athletedevelops options that may be unique or novel and performs specificmovements
S ‘ (e.g., kicks from varying distances and positions from the goal).

6. [Improvis- \“: ' ) Ath]et'e‘ initiéte_zs novel movements or COmbina”tidﬁs of movements. Stimulated by the

ing : demands of the situation, the athlete shows “flair” (e.g.. modifies pass patterns to take

T . advantage of opponents’ ill-placed positions).

Athlete creates unique movement designs or patterns

(e.g., designsan offensive move
.- kick at goal - responding to a set pattern of the team'’s play).

Note. Adapted from Jewett et al. (1971).
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Drill Number 1 = 3 3 5 6 7

Drills Desi.‘-‘.ne:*l for Practice "X in Baseball'Softball

|, Catching pattern practice.

[ ]

Catching throws of ditlerent levels and accuragy.

Catch and continue pattérn into a throw.

)

1 Movein various directions to catch.

’ “Throwing pattern practice. .

N

6o Move to ball, cateh and throw (single-motion) to a spot.

Catching throws of various speeds.

Figure 1. Protile of skill level developed by drills used i bascball sottball
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